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Introduction:

I teach second grade in an economically disadvantaged school where a high level of classroom structure is necessary in order to maintain a successful classroom in which learning can take place.  After studying some of the best practices associated with classroom management, I have put together the plan I will use in my classroom that will supplement the school wide behavior expectations and consequence system already in place within my school.   The following is the plan that I intend to use in order begin the school year successfully.  My plan is organized into five aspects of classroom management: classroom expectations and rules, procedures, student-to-student relationships, teacher to parent relationships, and motivation.  I was tempted to include student to teacher relationships, however that aspect can simply be described as positive, supportive, respectful, caring, and firm.  Within each aspect, I will explain what I plan to do in the classroom and then go on to explain the rationale as to why I decided to plan each particular feature.  

Classroom Expectations:
My Plan:

In the morning on the first day of school, I will have the students brainstorm different ways that we should act in school.  Since second grade students tend to be silent on the first day of school (no matter how outspoken they actually are), I will encourage the students to develop a list of expected behaviors in a school setting.  From this brainstormed list, we will come up with the classroom expectations that follow the school wide rules.  The list of classroom expectations that I work towards normally resembles the following:


1. Take turns talking.


2. Follow all teacher directions.


3. Speak with a quiet and respectful voice.


4. Stay in your own space.


5. Work consistently.

These expectations will be written on a poster, and I will ask the class if they agree that we should all meet these expectations.  If they agree, they will write their name on the poster to show that they agree.  If a student does not agree, we will discuss why, and how we might change the wording so that they would be comfortable agreeing.  Once the students have signed their name, this list of classroom expectations will be posted in a prominent place in the room.


Since the students in my classroom have been in school before, they have a general sense of what these expectations mean, but throughout the first two or three weeks of school, I plan on doing many activities to truly teach them what I expect.  In the afternoon on day one, the students will role-play what each expectation looks like.  The students will not only show me how to meet the expectations, but they will demonstrate what it would look like to not meet one of the expectations.  For example, a student would demonstrate for the class what it would look and sound like to take turns talking.  That same student would then demonstrate how they could possibly not meet this expectation.  After this, the class would explain what went wrong, and then the demonstrator would again show the proper way to meet the expectation.  


Not only are there expectations for general classroom behavior, but there are also expectations for different times during the day.  I have expectations for group work, independent reading, using the library, computer time, and for independent work time.  These expectations will not be introduced on the very first day of school, as I think bombarding second graders with all of this information on the first day would be very overwhelming.  Instead, these expectations will be introduced within the first week of school.  As each of these activities is introduced to the class, we will brainstorm what the activity should look like, sound like, and feel like.  These brainstormed ideas will be organized onto a chart (accompanied by visual representations to help my English Language Learning students) and then displayed where that activity takes place.  With each of these introductions, the students will again demonstrate the proper way to behave during the specific activity, the unacceptable way to behave, and then the proper way again.  


For the first week or two of school any behavior from the students that does not meet the classroom expectations will be addressed in order to instruct the student(s) about how they should have behaved.  Early in the year the students may not yet be totally comfortable with their new expectations, so there should be no consequences for things they do not fully understand.  After I am confident that the students truly understand the classroom expectations, then I will fully implement the school wide color code system.  This is something that the students are familiar with because it has been their system since kindergarten.  I will, however, review how the system works and teach it to any student new to the school.  In the classroom there is a chart with each students’ name on a pocket.  Within the pocket there are four strips of paper (green, blue, yellow, and red).  Everyday each student starts on green.  After their first warning, they move to blue.  If the behavior continues, they will move to yellow, which indicates that they need a 10-15 minute time-out somewhere inside the classroom.  After this timeout, they will rejoin the class activities.  If they behavior still continues, even after the timeout, then the student will be on red and given a behavior reflection sheet to complete during a 10-15 timeout in a different classroom.  On this reflection sheet, the student is to write why they got to red and what they will do next time.  The student then brings this reflection sheet to me (after they return to class) and we have a short discussion about their misbehavior.  The student must take this reflection sheet home that night to be signed by a parent and returned to school the next day.   This system is very familiar to the students and parents within the school community.

Rationale:

The establishment of a clear set of classroom expectations helps to create an safe and supportive environment for students to learn.  In the book Comprehensive Classroom Management written by Vern Jones and Louise Jones, the authors explain that, “student learning is dramatically related to the creation of a safe climate in which everyone is treated with dignity” (Jones and Jones, p.176).  In order to create the safe climate, there must be clearly stated expectations that promote student engagement, respect, safety, and cooperation.  


Although I do have the students brainstorm ideas about what their behavior should look like in the classroom, there is already an established set of expectations within the school.  The students’ ideas generally fall within these set expectations, but I do change the wording to make them more about what the students should do, rather than what they should not do; I write the expectations in a positive way.  In the book CHAMPS: A Proactive and Positive Approach to Classroom Management, Randy Sprick explains that, “positively stated rules communicate both high expectations and an assumption of compliance.  They set a more positive tone.  In addition, clearly stating what you want students to do ensures that students know the expected behavior and this sets the stage for student success” (Sprick, p. 117).  Not only do the positively stated rules create a positive atmosphere in the classroom, but also it will help to encourage the students to work towards these expectations.  


When teaching the expectations to the students, it is important to be very clear and to teach these expectations over a period of time.  In his book, Sprick explains that, “through the use of both positive and negative examples, you teach students to understand your interpretation of the rule and how you will make judgments about whether a particular behavior follows or breaks a rule” (Sprick, p.118).  As with teaching new subject matter to a student, teaching behavior expectations takes time, and the students will make mistakes.  Making sure that these mistakes are corrected in an instructional manner will ensure that the students truly learn what truly is expected of them.  It is also important that expectations are precise and clear is important; “the more precise your expectations, the lower the probability that students will make irresponsible behavior choices” (Sprick, p. 156).  

Classroom Procedures
My Plan:
1. Beginning of the day procedure:


The students are able to come into the classroom between 7:00 am and 7:30 am.  During this time, I will be standing by the doorway.  Not only will I be greeting the students good morning, but this also is a time for me to monitor the hallway as other students are walking to class.  Each student will unpack their backpack and get everything out that they will need for the day.  Every student in my school has an agenda that serves as a communication devise between school and home as well as a place for the students to write down and store their homework.  Before the students go to their desks, they are to bring their agenda to me with their homework placed inside ready to be checked.  I quickly look to see if there are any new notes from the parents, glance over the homework to give brief feedback, then have the student put the agenda into the agenda basket.  


After the agenda has been checked, the student then goes to their desk.  Every morning there will be morning work written on the board for the student to complete.  There can be anywhere from three to six review questions for the students to answer in their morning work journals.  Each student is to work independently while answering these questions.   After all of the questions are completed, the morning work journals are to be opened to that day’s page and placed on the front table under the whiteboard.  If there is still time remaining before the morning announcements come on, then the students have three options; 1. Work on unfinished work in their work in progress folders (any work that does not get completed in the time given is put into a work in progress folder.  Whatever is not done by Friday gets sent home to be completed and returned on Monday), 2. Read an independent reading book, or 3. Write a story in their free writing journal.  These are the three options for whenever a student completes their work early. 


Morning announcements come on the television at about 7:35 am everyday.  The students will stop what they are doing, stand to say the Pledge of Allegiance along with the school pledge, and listen to any announcements that the principal may have for the school.  After the announcements, I will go over the morning work problems, and answer any questions the students may have.  From here, we will have our morning meeting (which I will discuss in the student to student relationships aspect of my management plan).  

Rationale:

The opening of every school day will set the tone for how the day will unfold.  The students will know exactly what to do every morning when they come into the classroom.  Sprick explains that, “greeting students as they enter your classroom helps them feel welcome and reduces classroom behavior problems” (Sprick, p. 80).  He also goes onto explain that by addressing each student individually each morning it shows that the teacher is “aware of them not just as students but as individuals” (Sprick, p.80).  Since every teacher is supposed to be monitoring the hallway in the morning, standing by the door allows me to not only watch the hallway but to individually greet each student while checking in homework and agendas. 


Every morning the students have a few review questions to answer on the board.  These questions never introduce anything new.  The questions review a difficult idea that we had been working on, extend an idea, or are designed to review ideas that we may not have discussed in a week or two.  When then students come into the classroom, they immediately get to work.  Sprick explains that, “having students work on a daily task like this communicated to them that you value instructional time and plan to use every minute as efficiently as possible” (Sprick, p.81).  Before moving on with the day, I will always go over the morning work.  This shows students “that this initial task counts, or they will soon cease to work on the task” (Sprick, p. 81).  
2. End of the day procedure: 


Dismissal is at 1:45 every afternoon.  At about 1:30, I have the student in charge of agendas pass out the agendas from the basket.  In them, I will have placed any announcements that need to go home, any homework papers, and have written any notes that need to be communicated to parents.  When the students receive their agenda, they are to write their color (explained in classroom expectations).  If they are not on green, they are to write which expectation(s) they did not meet.  I walk around the classroom and initial next to their color.  Once I have initialed their agenda, they may go get their backpacks and pack up for the day.  Once every agenda is initialed and all of the students are packed up, I call table by table to put their chairs on top of their desks.  The students gather on the carpet and we have a brief recap of the day.  We share what went well, and what could have gone better.  I then read aloud from a chapter book until dismissal starts.

Rationale:

The end of the day can be chaotic if a procedure is not firmly in place.  At first this pack up procedure takes the students more time to complete, but once they have gotten very invested in the chapter book, they are able to fly through packing up in order to get seated on the carpet.  It is also important to end the day on a positive note by discussing what went well during the day.  Sprick encourages, “give the class as a whole feedback on things they are doing well and also on the behaviors and skills that may require more effort on their part” (Sprick, p. 89).  This will leave the students optimistic about doing better the next day.  I also value this read aloud time because it is simply a time to cultivate their love of books.  I choose high interest chapter books that the students will be deeply engaged with.  This is our time to read something for the simple pleasure of reading a good story.

3. Asking for help procedure:


While students are completing independent work, I normally have a small group of students at my kidney table who are completing the work with my guidance.  In order for the other students to signal that they need some assistance, they have a small red cup that they are to place on their desk.  As I scan around the room, I see the signal and call them over to the table to give them assistance.  If they are truly lost, they may join the group.  If a little push in the right direction is all they need, they are to then go back to their desk and complete the rest of the work.  

Rationale:

In order for the students to keep working, there needs to be a signal other than raising their hands.  When a student raises his or her hand waiting for help, they cannot keep working.  Also, it may take me a while to notice their hand is raised since I will be working with other students.  While a student has their hand raised they will not be working.  Sprick explains that, “if you have not structured a way for students to ask questions, get answers, and get help when necessary, you will have higher rates of off-task behavior” (Sprick, p. 103).  The red cup will allow the students to signal they need help while allowing them to continue working on the things they can complete.  

4. Absent student procedure:


On the second day in a row that a student is absent, I will place on their desk an “Absent Folder” that has been laminated with an area on the front for me to write when the work should be completed and returned.  I will ask a student at the table to place any papers that we work on in this folder.  Whenever we rip out a page from the math book, this page will go into that folder.  Any announcements that get passed out, any worksheets, or anything that I think would help the student get on track with the work he or she has missed will be placed into the folder.  When the student comes back, all of the work that he or she missed will be waiting for them on their desk.  I will indicate, on the front of the folder, when this work should be completed and returned to school.  I will also write notes and attach them to any pages that may need a little extra explanation.  Before sending this folder home with the student, I will sit down with the student and quickly go through the concepts that he or she missed while absent.  

Rationale:

When a student is absent for more than one day, it can be difficult to locate and remember everything that the class worked on during the absence.  Parents in my school community often do not communicate to teachers when their children are sick, or will be taken out of school for various reasons, so it is helpful to have these folders already made and ready to go on the second day of a student’s absence.  Sprick explains that “a system like this can save [the teacher] lots of time and interruptions” (Sprick, p.88) when the student returns to school.  Instead of having to scramble around finding papers, the students at the table simply collect the papers and place them into the folder as the day(s) passes.  

Student Motivation
My Plan:

The students in my school generally need to be motivated extrinsically.  The community around the school is a working class community that places very little value on education.  The majority of the parents work minimum wage jobs, and very few have an education past high school.  With this in mind, I plan on beginning the school year with a few reward systems in place.  One of the first that I will introduce to the class is the marble bowl.  I have a container of marbles sitting on my desk next to a glass bowl.  On the glass bowl there is a line in the center, and a line at the top.  The class must work together to earn marbles to be placed into this bowl.  In order to earn marbles, the class must demonstrate outstanding behavior as a whole group.  They may earn the following:


- 10 marbles for receiving a compliment from another adult in the building


- 5 marbles for walking down the hallway without speaking


- 5 marbles for everyone bringing their homework in on time


- 10 marbles for everyone returning important information on time

The class may also earn bonus marbles for demonstrating kindness, working well together, or showing responsibility.  When the marble bowl is half way filled, they will get a Popsicle party.  When the marble bowl is completely filled, they will have a pizza party.  


Another reward system that I will introduce in the very beginning of the school year is my “Green Lunch Crew.”  Next to the behavior pocket chart (explained in the classroom expectations section) there is a graph where I keep track of the students who are on green.  When a student has had green behavior all week, they are invited to eat lunch with me in the classroom on Monday.  For some reason, second grade students love being able to come back to the classroom to eat their lunch.  As a treat, those students who are part of the “Green Lunch Crew” also get a small treat (a jolly rancher, air head, or some kind of candy) from me as a way of saying thank you for their outstanding behavior.  


The final motivational aspect of my classroom that I plan to have in place from the beginning of the school year is the “Outstanding Work Wall” in the classroom.  As I check students’ work, I look for outstanding work.  I take these artifacts and hang them on the “Outstanding Work Wall.”  For some students, getting their work displayed to the class is enough motivation to go the extra mile while completing their work.  

*Throughout the year, I will modify and change the reward systems that I use in the classroom depending on how they work.  Also, I consistently have students who need individualized motivation systems, but I cannot plan for those before meeting the individual students.

Rationale:

When teaching in a community where there is very little value placed on education, extrinsic motivation and a reliable reward system is necessary to keep the students motivated to stay on track (with work and behavior).  Sprick explains that, “a reward-based system may provide the incentive needed to light a fire under students and get them moving in a more positive and productive direction” (Sprick, 311).  In the past I have thought that students should be motivated intrinsically, but when working with students who have zero motivation from within, it is necessary to provide that incentive.  “Once students start experiencing success, they are increasingly motivated to be successful and thus work harder, experiencing even greater levels of success” (Sprick, p. 311).  I do believe that the students should be involved in choosing their rewards, but have often found that they would ask for rewards that would take away from instructional time.  My principal does not allow anything to come in the way of instructional time, so I have a few rewards that could take place during lunch and recess time.  As I stated above, these reward-based systems are only the systems that I plan to implement at the beginning of the school year.  As I get to know my students, these systems will grow and change to best motivate the students in my classroom.

Student-to-Student Relationships
My Plan:


Every morning for the first month of school, we will have a short morning meeting.  In this morning meeting, we will go over anything special that is taking place that day.  We will also do community building activities to cultivate a respectful and cooperative learning community.  Every morning I greet the students at the door, but they also should have a chance to say good morning to each other.  On Monday morning, we will do an activity called “What’s the News?” where we go around a circle and every student gets to share something exciting that happened to him or her over the weekend.  The other mornings the students get to pick which morning greeting they want to use to say “good morning” to each other.  I have a stack of cards that I have created from different resources with many different greeting activities.  One of the students’ favorite “good mornings” is when they say good morning like E.T.  They also enjoy going around the circle and singing different songs in which we place the students’ names in the song.  The lyrics to one song are:

Here’s to  ___(student name)__!

He’s/ she’s welcome in our room.

Here’s to  ___(student name)__!

He’s/ she’s welcome in our room.

Good morning ____(student name)___!
The students also enjoy “The Pinky Shake” where instead of shaking hands with each other, they lock pinkies and say good morning.  


Throughout the school day the students will be working in cooperative groups to accomplish different learning tasks.  Each student within each group will have an assigned role so that they all must work together to complete the task.  I will have assigned every student one of four colors.  When they are in their groups, I will decide which color student will be responsible for which role.  This way the group is able to work cohesively knowing exactly what role each member is responsible for.  Depending on the task, the roles may be timekeeper, reporter, recorder, and mediator.  Of course we will have previously discussed the responsibilities of each of these roles before assigning them to students.  

Rationale:

In order for students to learn, they need to feel safe in their learning environment.  If the students not only feel safe, but also feel respected, liked, encouraged, and cared for, then more learning will take place.  The authors of the text Comprehensive Classroom Management describe that, “when students feel liked by their peers and when interactions are characterized by thoughtfulness and helpfulness, students experience a sense of safety and security, belongingness and affection, significance, respect for others and power” (Jones and Jones, p. 103).  Jones and Jones go onto explain that, “research indicates that students who are accepted by their classmates have more positive attitudes toward school and are more likely to achieve closer to their potential than are students who feel rejected and isolated” (Jones and Jones, p. 111).  These community building activities not only will build a sense of self for many of the students, but they will also help create a learning community that encourages students to reach their full potential.  


It is also important that students work together to accomplish learning tasks.  Jones and Jones identify that research shows that “in classrooms characterized by high rates of collaborative, cooperative learning, students are more likely to indicate they like school, the classroom, and the subject matter.  Students in classrooms using cooperative peer activities are also characterized by greater group cohesiveness, more diversified friendship patterns, and greater concern for peers” (Jones and Jones, p. 278-279).  Not only do the students learn how to work together to accomplish a common goal, but they form bonds with each other that may other wise never have been formed.  Building a community of positive, cooperative, respectful, and helpful students creates an engaging learning environment.

Teacher-to-Parent Relationships
My Plan:

Before school starts, I plan to send an introduction letter to the students and their families.  In this letter I will include information about myself, about my teaching career, about my goals for their children, about the school year, and how to contact me.  This letter will be more for the families than for the students, in hopes to get them excited about the new school year.  I will also ask them to get involved anyway they can and give several ideas for ways they can be involved in their child’s education.  At my school there is also a “Meet the Teacher” night the week before school starts where parents bring their children into the classroom.  This is an opportunity for me to meet the parents in a very exciting and positive way.   After they have received the introduction letter from me, they may have questions and this “Meet the Teacher” night is the first chance to create a working relationship between school and home.  


Once the school year has started, I will send out weekly emails updating parents about things that are happening (or are going to happen) in the classroom.  I will also use email to keep in touch with many parents about their child’s academic progress.  In the past I have had parents who are very involved and want to know exactly how their child is doing in all subject areas.  It is very easy for me to type up a quick email to let them know their child’s test scores the second I figure them out.  I also use email to communicate positive things that I notice about their child in class.  Once I have established this line of email communication with the parents, they often feel very comfortable emailing me with any concern they may have, from a student being a bully to a question about homework.  The parents also understand that I am able (and often do) check my work email when I am away from school.  Also, phone messages tend to get lost at my school, so email often is the most effective way to contact me.


Each student has an agenda that goes between home and school daily.  In these agendas I write notes home about whatever needs to be communicated.  This is most likely where I would write a positive note home about a student.  I write the positive notes in the agenda because it is something that the student also sees.  When a student sees that I have written that they have improved in a subject area, or that I was proud of something that they had done, then the student is proud of their accomplishment as well.


If there is something that I urgently need to communicate to a parent, I am always very comfortable making a phone call since I have established a positive and open line of communication.  Whenever there is something not so great that I need to tell a parent, I always try and discuss how we will change the situation for the better rather than dwelling in the negative.  I also am always willing and often suggest meeting with parents face to face so that we can openly discuss any concerns.  Sometimes these meetings may last quite a bit of time, but in the end, being on the same page as the parents is worth the time and effort.

Rationale:


In the letter that I will send home to the parents before the beginning of school, I try and get the parents very excited about the upcoming school year.  There is an incredible apathy towards education in the community, and I want to take every opportunity I can to get the parents excited about their child’s education.  I also want to start each relationship in a very positive way.  Sprick explains that, “emphasis on the positive will demonstrate to the family that you have the student’s best interest at heart” (Sprick, 57).  This remains true for when I do have something to share with parents that they may not enjoy hearing.  Trying to turn every situation into a positive light (where can we go from here?) will show that I will continue to work with them to help their child the most that I can. 


There are many things that may happen in school that the teacher may never been away of and, “caregivers may often be able to inform us of issues at school that may need changing in order to assist their children” (Jones and Jones, p. 138).  I often use email or a note in the agenda to communicate something positive to the parents.  I do this because most of the parents have full time jobs and would be at work when I would have an opportunity to call.  In the past when I have called to tell a parent how proud I was of their child for something, they were short with me for bothering them at work.  I have found that the parents are much more receptive when they receive the notes or emails from me rather than having me “bother” them with something that is “not serious.”  

Conclusion

Above I have outlined five aspects of my classroom management plan.  There are countless aspects of classroom management that work together to create a successful learning environment for students.  These idea will grow and change as the year progresses and I discover what my individual classroom needs. 

